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Rationale 


Alberta's  nev/  social  studies  cjrn' culun  (Grades  I- 
XII)  1s  premised  cn  the  assuiription  that  schools  rr.ust  help  - 
students  in  their  quest  for  a  defensible  syste."^  of  values. 
Schools  have  long  been  concerned  with  the  attitjdinal 
developn^ent  of  their  students;  hc^/ever,  cnis  ccncern  has 
been  more  incidental  than  intentional,  inore  implicit 
than  explicit,    flov/,  as  our  society  becones  nore  and  more 
pluralistic  J  schools  must  assume  the  explicit  responsibil- 
ity of  coooerating  with  the  hane,  the  cnurchj  and  other 
social  agencies  in  helping  students  to  fonriulate  a  clear, 
consistent  system  of  values. 


Free  choice 
of  values 
to  live  by 


In  keeping  v/ith  the  basic  tenets  of  democracy  (and 
with  optimism  about  the  nature  of  man  and  the  efficacy  of 
democratic  Ideals),  the  new  social  studies  invites  free 
and  open  inquiry  inio  individual  and  social  values.  Such 
inquiry  vn  11  serve  the  humanistic^  goals  of  education  by 
offering  students  e::::pcrience  in  liviKg  and  not  just  vr-ep- 
aration  fcv  liviyig.    By  actively  confronting  value  issues, 
students  v/i  11  come  to  knc//  the  ideas  and  feelings  of 
themselves,  their  peers,  and  the  adult  generation;  they 
will  deal  not  only  with  the  ''v/hat  is"  but  also  v.ith  the 
"v/hat  ought  to  be"  and  v/ill  have  the  opportunity  to  make 
this  world  a  more  desirable  place  in  which  to  live. 


Attending  To  Affective  And  Cognitive  Objectives' 


A.      Tfie  MaXiLuiQ  Vkocz^^ 


Friority  on 
valuing 


Consistent  with  the  above  rationale,  the  objectives 
of  the  new  social  studies  place  high  priority  on  the  valuing 
process.    The  valuing  process  involves  three  basic  skills.^ 


^Humanistic  education  strives  to  develop  the  full  human  potential  of  each 
child,    it  is  net  inconsistent  v/ith  the  eppli^cation  of  treistic  goals. 

^Please  note  that  the  objectives  v.'r,ich  fo1lc^7  are  exrressed  in  behavioral 
terms.    They  incicnte  tne  orccesses  ir,  which  students  sncjla  encage  and,  in  a 
general  way»  identify  the  substantive  conteni  to  whicn  studer. ..s^  Lchavior  should 
relate.    In  other  v/ords,  the  objectives  induce  both  processes  and  content. 


Rfltns,  et  al.,  Values  and  Teaching 
E.  Merrill  &  Co.,  1966). 
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Acting  upon 
values 


Affective 
and 

cogni tive 
aspects  of 
valuing 


Students  in  the  Alberta  social  studies  should  demonstrate 
that  they  are; 

Choosing    -    1.  freely 

2.  from  alternatives 

3.  after  thoughtful  consideration  of  the 
consequences  of  each  alternative 

Prizing    -     4.  being  happy  with  the  choice 

5.  willing  to  affirm  the  choice  publicly 

Acting    -       6.  doing  seething  with  the  choice 

7.  repeatedly,  in  some  pattern  of  life. 

Choosing,  prizing  and  acting  should  be  exercised  in  rela- 
tion to  value  issues  involving  the  dignity  of  man,  freedom, 
equality,  justice,  empathy,  loyalty  and  other  values. 

As  students  engage  in  the  valuing  process,  the  experience 
will  involve  both  emotional  reactions  and  intellectual  under- 
standings.   It  is  essential  to  distinguish  these  affective 
and  cognitive  capacities  and  to  direct  educational  effort 
along  both  dimensions.** 

To  choose,  prize  and  act  consistently  and  effectively, 
students  should  demonstrate  that  they  are: 

-  Aware  of  values,  willing  to  take  notice  of  values, 
and  giving  controlled  or  selected  attention  to 
values 

-  Responding  to  values  with  openness,  willingness  and 
satisfacti on 


Internal^ 
izing  a 
value  complex 


-  Accepting  values,  preferring  values  and  committing 
themselves  to  values 

-  Conceptualizing  their  own  values  and  organizing  a 
value  system 

-  Becoming  characterized  by  a  value  or  value  complex.' 

The  values  referred  to  above  should,  at  the  awareness 
and  response  levels,  include  a  wide  range  of  individual  and 


•"Michopl  Scriven,  "StJdsnt  Values  as  Educational  Objoctlvos"  (West 
Lafayette,  Ind.  :    Social  S(,ifcncc  Lriucaiion  Consortiur.i,  li;66),  p. IS. 

'David  Krathv/ohl,  ct  ^1.,  :'(7ro?iowv  of  Educational  Objectives:  Affective 
Dcmain  (Ncv/  York:    David  HO'.uy  Co.,  Inc.,  1964). 


c 

•igitized  by 

the  Internet  Archive 

in  2015 

https://archive.org/details/socialstudies900albe 


3 


social  values.    Students  eventually  should  accept,  prefer, 
and  commit  themselves  to  certain  of  these  values,  v/hilc 
rejecting  others.    Finally,  they  should  conceptualize  their 
own  values,  organize  a  value  system,  and,  through  their 
actions,  become  characterized  by  d  particular  value  or 
value  complex. 

Value  issues  If  affective  objectives  are  to  be  attained,  curriculum 

as  content  content  must  focus  upon  value  issues  that  will  help  students 

to: 


1.  Clarify  their  ov/n  feelings,  attitudes  and  values 

2.  Recognize  and  understand  the  value  positions  of 
others . 

Course  outlines  for  each  grade  identify  value  issues  de- 
signed to  serve  such  purposes. 


C.     CogtvUUvz  ObjzctiKfQ^ 

The  choosing,  prizing  and  acting  phases  of  the 
valuing  process  require  that  each  student  develop  cognitive 
skills  that  will  enable  him  to  work  with  others  in  the 
solving  of  social  problems.    The  cognitive  skills  which 
are  exercised  in  problem  solving  are  varied  and  conriplex. 
These  skills  may  be  summarized  as  follows.^  Students 
should  be  able  to: 


-  Recall  and  recognize  data  which  are  pertinent  to 
social  problems 

-  Comprehend  pertinent  data  (This  skill  includes 
the  ability  to  translate,  interpret  and  extra- 
polate from  data.) 

Cognitive  -    Analyze  pertinent  data  in  order  to  identify  elements, 

skills  relationships  and  organizational  principles 

summa2*ized 

-  Evaluate  pertinent  data  in  terms  of  internal  and 
external  criteria 

-  Synthesize  pertinent  data  in  order  to  create  an 
original  communication  or  propose  a  plan  of  action 

-  Apply  pertinent  data  in  the  solving  of  social 
problems. 


r.eniamin  Bloom,  et  al.,  Tc^cnomj  of  Educatioriat  Objectivec:  Cognitive 
Dcmain  (fJtw  YorK:    David  McKay  Co.,  Inc..  V.bt)  and  florris  M.  Sanders, 
Claticroo-t  ^.ucr.Licna:    What  Kinds?  (tJcw  York:    Harper  and  Rav,  19G7).    Note  that 
skills  havo  been  listed  in  an  order  more  closely  reser,:bUnq  the  problem  solving 
process. 


Categories  of 

knowledge 

content 


The  "data"  referred  to  in  the  above  objectives  might 
be  drawn  from  everything  man  knows,  believes,  and  can  do  - 
both  formally  structured  knowledge  from  the  disciplines  and 
informally  structured  knowledge  from  ordinary  experience.^ 
Such  data  include: 

-  Knowledge  of  specific  terminology  and  facts 

-  Knowledge  of  ways  and  means  of  dealing  with  social 
problems 

-  Knof/ledge  of  concepts,  generalizations,  theories  and 
structures. ^ 

Knov/ledge  of  specific  terminology  and  facts  should 
serve  as  a  basis  for  dealing  with  social  problems  and  under- 
standing concepts,  generalizations,  theories  and  structures. 

Knowledge  of  ways  and  means  of  dealing  with  social 
problems  should  include  the  ability  to: 

1.  Identify  and  clarify  the  problem 

2.  Formulate  hypotheses 

3.  Collect  data 

4.  Classify  data 

5.  Analyze  data  and  evaluate  the  desirability  and 
feasibility  of  taking  action  on  the  problem 

6.  Propose  a  course  of  action  and  examine  the 
desirability  and  feasibility  of  taking  overt  group 
action  on  the  problem.^ 


'Mauri tz  Johnson,  The  TrcDislation  of  Curriculiai  into  Instruction 
(Ithaca.  N.  Y.:    Cornell  University,  1968),  p.  2. 

•Bloom,  op.  cit,,  p.  62  ff, 

'Frank  A.  Simon,  Recor.atructiv^,  Avvvoach  to  Problem-Sioti'i^'j  in  the  Social 
Studies  (Calgary:    The  University  of  Calgary,  1970).    The  Simon  mocel  differs 
froa  r.iost  methods  of  problem  solving  in  that  it  leads  to  "overt  group  action  on 
the  problem". 
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and  to: 


Social 
ekills 


Inter^ 

disciplinary 
base  of 
social  studies 
concepts 


The 

spiralling 
of 

concepts 


1.  Interpret  the  feelings  and  ideas  of  others 

2.  Respond  to  the  feelings  and  ideas  of  others  in 
a  manner  appropriate  to  the  occasion 

3.  Express  one's  own  feelings  and  ideas  to  others 

4.  Compromise  and  cooperate  with  others.*® 

Knowledge  of  concepts,  generalizations,  theories  and 
structures  should  include  an  understanding  of  the  inter- 
action process: 

INTERACTION  is  a  key  concept  in  the  understanding  of 
social  problems.    History,  geography  and  the  social  sciences 
describe  in  part  man's  interaction  with  his  social  and 
physical  environment. 

1.  ENVIRONMENT  is ,  itself,  an  important  concept  which 
can  be  defined  in  terms  of  Time^  Space,  Culture 
and  Systems, 

2.  Man's  interaction  with  his  environment  produces 
CAUSAL  RELATIONSHIPS.    In  order  to  understand 
causality,  one  needs  to  recognize  that  behavior 

is  affected  by  Goals,  Norms,  Technology,  and  Vcwer. 

3.  Since  all  man's  interactions  involve  cause  and 
effect  relationships,  he  lives  in  a  state  of 

,  INTERDEPENDENCE,    Interdependence  may  take  the 
form  of  Cooperation  and/or  Conflict  and  may 
produce  Stability  and/or  CJiange. 

Each  of  the  terms  italicized  above  is  a  major  concept 
or  "big  idea"  worthy  of  study  in  the  social  studies. 
These  and  other  concepts  are  listed  as  a  means  of  under- 
standing the  value  issues  in  the  course  outline  for  each 
grade.    Many  concepts  are  listed  for  study  in  more  than 
one  grade  level  on  the  understanding  that  lower  grades 
will  attend  to  the  concept  in  a  specific,  concrete  and 
simple  manner.    Succeeding  grades  will  treat  each  concept 
in  greater  generality,  abstractness ,  and  complexity.^*  A 
graphic  representation  of  spiralling  concepts  is  shown  on 
page  6. 


^'Florence  D.  Stratemeycr,  Mdnden  L.  Forkner,  Margaret  G.  McKim,  and  associates. 

Developing  a  Curricidun  for  Moac'ir,  Living  (iiew  York:    Bureau  of  Publications, 
Teachers  College,  Columbia  University,  1947). 

^ 'Hi  Ida  Taba,  Tecchcro'  Handbook  for  Elementary  Social  Studies  (Don  Mills, 
Ontario:    Addi sen-Wesley  Company,  1967),  Chapter  4. 


THE  SPIRAL  OF  CONCEPT  DEVELOPMENT 


CONCcFTS 


Enviroment    <  )  Causality 


Interdependence 


.  His- 
tori- 
cal 
Roots 
Of  Man 


J.  Compar- 
ative 
Commu- 
nities 


bourhood 


Complex 
General 
Abstract 


Simple 

Specific 

Concrete 


values:    Oiynity  of  Man.  Freedcffl,  Equality.  Loyalty . 
Justice,  Empathy,  etc. 
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Planning  For  The  Attainment  Of  Multiple  Objectives 

The  preceding  statement  of  objectives  offers  only  a 
general  indication  of  the  processes  and  content  of  learning 
experiences  in  the  social  studies.    More  detailed  planning 
of  learning  experiences  is  the  responsibility  of  each 
teacher  and  class. 


A.     SViacXiULZd  Scopz  And  Se,quQjficz 

Approximately  two- thirds  of  social  studies  class 
time  must  be  spent  inquiring  into  themes,  value  issues 
and  concepts  which  fall  within  a  scope  and  sequence 
specified  by  the  Department  of  Education.    This  scope 
and  sequence  is  very  general,  thus  permitting  teachers 
and  students  wide  latitude  in  the  selection  of  learning 
activities  and  content.    Topics  and  themes  for  each  grade 
are  indicated  below: 

Grade  I   -    Family  Life 

-  Analysis  of  family  living  through  case  studies 
of,  for  example,  a  contemporary  family,  a  family 
of  long  ago,  a  non-Western  family 

Grade  II    -  Neighbourhoods 

-  Analysis  of  interactions  which  occur  in,  for 
example,  the  local  neighbourhood,  rural  and  urban 
neighbourhoods,  pioneer  neighbourhoods,  neigh- 
bourhoods in  other  cultures 

Grade  III    -    Comparative  Corrmunities 

-  Analysis  of  community  life  in,  for  example,  a 
modern-day  Indian  and/or  Eskimo  corrmuni ty ,  a 
North-American  megalopolis,  a  village  in  Africa, 
Asia,  the  Pacific,  or  tropical  South  America 

Grade  IV   -  Alberta 

-  Historical,  economic,  sociological,  and/or 
geographic  analysis  of  Alberta's  people,  including 
comparison  and  contrast  with  other  world  areas 
that  nave  similar  historical,  geographic  and/or 
economic  bases,  for  example,  Australia,  Argentine, 
Russia,  Middle  East  oil  producers.  Western  U.S.A. 


Grade  V   -  Canada 


-  Sample  studies  to  analyze  historical  and/or 
contemporary  life  in  Canadian  regions.  Examples: 
Atlantic  fishing  port,  French-Canadian  mining  town 
or  farm  community,  St.  Lawrence  Seav/ay  port, 
Ontario  manufacturing  center.  Prairie  farm  or 

oil  town,  British  Columbia  fruit  or  forestry 
industry.  Vies  tern  distribution  center,  coastal 
city.  Northern  mining  town 

Grade  VI    -    Historical  Roots  Of  Man 

'    Anthropological  analysis  and  social  history  of  early 
civilizations  in,  for  example: 

1.  The  Mediterranean  area,  e.g.,  Egypt,  Greece,  Rome 

2.  The  Far  East,  e.g.,  India,  China 

3.  The  Americas,  e.g.,  Incas,  Mayans,  Aztecs,  North 
American  Indian 

4.  Africa,  e.g.,  Numidians  or  Nubians 

Grade  VII    -    Man^  Technology  And  Culture  In  Pre-Indus trial 
Societies 

-  Conceptual  understanding  of  Man^  Technology  and 
Culture  through  case  studies  of  primitive,  pre- 
industrial  societies  to  be  selected  by  teachers  and 
students 

Grade  VIII    -    Man,  Technology  And  Culture  In  Afro-Asian 
Societies 

-  Depth  studies  of  societies  selected  from  Africa,  Asia 
(excluding  the  U.S.S.R.),  the  Middle  East  and  Pacific 
Islands 

Grade  IX    -    Man,  Technology  And  Culture  In  Western  Societies 

-  Depth  studies  of  societies  selected  from  the  Americas 
(excluding  Canada),  Europe,  all  of  U.S.S.R. , 
Australia  and  New  Zealand 

Grade  X    -    Canadian  Problems 

-  Historical,  economic,  sociological,  political  problems 
facing  Canada 
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Grade  XI    -    World  Problems  And  Issues 

-  Tradition  vs.  Change 

-  Population  and  Production 
Grade  XII    -    World  Problems  And  Issues 

-  Political  and  Economic  Systems 

-  Conflict  and  Cooperation 


One^third 
time  im" 
structured 


Joint 
p lanning 


Distribution 
of  time 


B.     Vfioblom  Oi  Cvjoimt  Intvit^t 

Approximately  one-third  of  class  time  in  social 
studies  may  be  devoted  to  problems  that  are  of  current 
interest  to  students  and  teachers.    The  Department  of 
Education  does  not  intend  to  structure  the  use  of  this 
one- third  time.    Problems  which  meet  the  criteria  v;hich 
follow  may  arise  as  extensions  of  the  main  themes  and 
value  issues  for  each  grade.    They  may  relate  to  problems 
of  individual  students,  the  school,  the  community,  or 
the  world,  and  may  concern  the  past,  the  present  and/or 
the  future.    A  given  problem  may  be  studied  by  the  whole 
class,  by  a  group,  or  by  individual  students. 

Students  and  teachers  may  jointly  plan  the  use  of 
the  one- third  time.    Generally  speaking^  the  teacher 
should  view  the  one-third  time  as  an  opportunity  for 
students  to  develop  independence  and  responsibility. 
The  amount  of  teacher  leadership  required  in  the  planning 
and  use  of  the  one- third  time  will  vary  according  to  the 
ability,  experience,  and  maturity  of  the  class.  The 
teacher's  influence  should  be  exerted  in  a  manner  and 
to  a  degree  consistent  with  this  objective. 

The  one-third  time  may  be  distributed  over  the 
school  year  (or  semester)  in  any  way  that  students  and 
teachers  see  fit.    Three  of  the  many  possible  alternatives 
are: 


1.  One  time  block,  accounting  for  one- third  of  total 
class  time,  taken  at  any  point  during  the  year 

2.  Two-  or  three-week  "units"  of  time,  accounting 
for  one- tin* rd  of  total  class  time,  taken  at 
various  points  during  the  year 

3.  Propitious  occasions,  accounting  for  one-third 
of  total  class  time,  taken  at  opportune  times 
during  the  year. 


C.     CnJjtzJuia  Fox  SzIzcXajiq  LzcvuxiiiQ  ExpeAcejace^ 


In  selecting  the  processes  and  content  for  day-to-day 
experiences  in  the  social  studies  curriculum  -  whether  for 
the  two- thirds  time  broadly  structured  by  the  Department  of 
Education  or  for  the  one-third  time  devoted  to  problems 
of  current  interest  -  teachers  and  students  should  attend  to 
the  follov/ing  criteria: 

1.  Does  the  experience  have  futurity?    That  is,  can  it 
contribute  to  the  attainment  of  affective  and 
cognitive  objectives?    Does  it  involve  a  pertinent 
value  issued    Can  it  contribute  to  the  development 
of  social  and/or  inquiry  skills?    Does  it  provide 
for  grov/th  in  students ' ^jnderstanding  of  ccnce-ptsl 
Does  the  experience  fit  as  part  of  a  sequence  which 
will  lead  to  a  pride  in  Canada  tempered  with  a 
world  view  and  an  understanding  of  significant 
social  problemsl 

2.  Is  the  experience  relevant  to  the  needs  and  interests 
of  students? 

3.  Are  data  and  materials  available  and/or  can  students 
gain  experience  through  gathering  primary  data? 

4.  Does  the  experience  avoid  the  disadvantageous 
overlap  and  repetition  of  experiences  in  earlier  or 
later  grades? 
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CRADi;  IX  SOCIAL  STUDILS 


v;i:stlr:>;  studies 


The  Grade  IX  social  studies  course  is  outlined  in  tliree  sections: 

Thcnic  I.  Value  issues  re  1  at  in    to  ran 

Theme  II.  Value  issues  relatiiv^  to  technolopv' 

TheriC  III.  Value  issues  relntino  to  culture. 

It  is  ex:">ected  tJiat  a  class  v.'ould  examine  one  issue  fror'  euch  cf 

"^-^^  ''111  jj] j^Kzcor    ~         '  ' 

Hach  value  issue  is  divid.ed  into  several  nuestions  relating  to 
"Understand! nr,  tlic  \'alue  Issue".      Tliese  cues! ions  arc  in  turn  rollo\;ed 
by  a  list  of  ^  5uf  <;ested  Concepts  for  DeveloT-in^:  \'aluo  Issues"  v;'iic:i 
are  supoestive  only. 

Tae  value  issues  selected  for  study  sliould  be  investigated  in  the 
context  of  one  or  norc  societies  in  tiie  '.estern  V'orld.      Tlic  ''estern 
I'.'orld  is  defined  as  includin-;^  V.]C  V'estern  I'e-  isrliere  (excludi r.'"  Canada 
\diic!i  is  dealt  \:it;^  in  Cradc  10),  Luronc  (includinr  tlic  U.f.S.I'..), 
Australia  and  Xcw  Zcidand.      The  selection  of  a  rarticular  societ}'  from 
\;it!n"n  tlicse  areas  should  he  nade  according  to  the  ]>otcntial  cf  the  sccietv 
to  illustrate  tlie  value  issue  under  study  and  the  availabilitv  of  resource 
materials. 

It  is  expected  that  a  ]^rol)ler.  solvint^,  incniiry  nnnroach  would  be 
used  to  most  effectively  assure  that  the  valuinr,  nrocess  is  acliieved. 


Theme  I : 


MAN  IN  TIIIZ  WESTERN  WORLD 


lajor  Problem: 

lIo\\'  should  the  society  under  studv  resolve  conflicts  between 
individual  freedom  and  "roup  control? 


A.      Value  issue:      Siiould  the  state  assur^c  resT^onsibi  1  ity  for 
tlie  welfare  of  the  individual. 


Understanding^  the  Value  Issue 


1.  i.'liat  is  poverty? 

2.  To  what  extent  does  poverty 
exist  with  respect  to: 

-  pliysical  needs 

-  cu]tural  needs 

-  socio-psycholof ical  needs? 

3.  V/hy  does  poverty  exist? 

4.  To  wliat  extent  is  t!ie  existence 
of  physical  poverty  a  result  of: 

-  unequal  distribution  of 
natural  resources 

-  type  of  econonic  syster. 

5.  Is  poverty  wit!i  resncct  to  the 
satisfaction  of  cultural  and  socio- 
]isychol epical  needs  a  result  of 
physical  poverty? 

6.  '..?.at  role  s^iould  the  ^ollo\;in^  play 
in  overcoming-,  poverty? 

-  povernnents 

-  non-:^ovorni'ciit.'i]  orran i  znt i ons 

-  i  nd  i  vi  d!!n  1 1! 


Su<:;pested  Concepts  for  nevclopinq 
Value  Iss!ies 

An  operational  definition  of  nany 
of  the  follo'-;inp  concepts  can 
serve  the  purpose  of  providinp  a 
context  for  examininr;  th»e  issues 
in  tiiis  unit. 

An  exarination  of  tliese  concerts 
can  provide  a  l.nov.-] ed f^e  '~»ase  lo 
estate]  is!i  what  t'lo  situation  is,  win- 
it  exists,  and  \;hat  nossi':)]e  solutions 
to  the  T^rol^le^n  rd  rht  be.  (The 
followin-"  list  is  not  all  inclusive. 
There  :rav  be  additional  concents  to 
be  exarined  in  studying  t!ie  issue.) 

1.      Definition  of  rlivsical,  cultural, 
socio-ps^'cholo^ica  1  needs 

-  I^ovcrty  -  definition  indices  of 
noverty 

-  welfare 

-  welfare  state 

-  socialise  vs.  free  enterprise 

-  social  legislations  -  -pensions 
unerplovr^iont  insurance,  rcdical 
benefits,  c^uaranteed  annual  incore, 
etc. 

-  urban  renewal , 

-  slui^s 

-  securitv  -  cradle  to  ijrave  care 

-  effect  on  individual  identitv 

-  modified  comr.and  econoniv 

-  cliarity 

-  tfirift 

-  rerional  disparity 

~  individual  initiative 
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Valuc  issue:      I'hat  institutions  i)est  ensure  tiiat  luinian  ri.^.'its 
will  be  ^Totcctcd  aiul  to  \.lirit  cxtont  sliould  the 


indiviiliKi]  sacrifice 
of  socictv? 


s  rirats  for  the  l^cncfit 


Understanding,  t'le  Value  issue 


Su,n,?',osted  Concents  for  Pevoloninc^ 
\'alue  issues 


VHiat  are  ran's  basic  rights  and 
freedoms? 

I'.liat  arc  man's  corrcsj^ondinp 
responsibilities  to  society? 


To  v;hat  extent  arc  plan's  basic 
rir;]its  and  freedoms  r)rcsent  in 
various  societies? 


What  are  tb.e  corresr;ondin,e 
responsibilities  to  tiiesc 
societies? 


V.'liat  institutions  will  best 
ensure  that  a  satisfactory  h-alance 
between  rirlits  and  freedoms 
of  man  and  his  res|>or.sibilities 
can  be  achieved? 


individual  rights 
human  rirlits 
freedoms 

responsibi ] i t ies 
f^,rouns  and  state 
discri  ri nation 
scl f -de termination 
justice 
equality 
rule  of  lav; 
civil  lib'erties 
due  process  of  law 
1 cpislation 
role  of  dissent 
majority  rule 
minority  ri'^l^ts 
interdependence 
c!i  an  e  an  d  s  t  al )  i  1  i  t  y 
co-oneration 
censorship 


to  individuals, 


C.      Value  issue 


Cv  what  means  and  to  what  extent  can  the 
individual  and  the  groiu)  influence  decision- 
mr-ikinr? 


Understanding  tlie  Value  Issue 


Suj^t^ested  CoTicepts  for  Pevelopintr 
Value  issues 


1.  How  is  decision-making  in 
society  influenced  by: 

individuals 
groups 

2.  Vliat  are  t!ie  motives  of  individuals 
and  r;roups  in  influencing  decision.- 
ina];in.p.? 

3.  How  effective  are  indiviihials  and 
groups  in  acliievinp.  tlicir 
objectives? 


oovernments  -  legislatures 
political  parties 
pressure  groups 
lobbies 

cor'.munication  media 

nropoj^anda  technioues 

petition 

plebiscite 

violencc-tlireats 

laissez-faire 

e] cctions 

interact] on 

opinion  polls 

strikes  -  threats  to  strike 
sel f-intcrest 
phi  ]  antl^roiw 
wilhiirawal  of  services 
respon s  i  ;>  1  e  govern ivent 


])ureaucrac 
ma  intn i  i.  i  n 


Theme  II: 


TECHNOLOGY  IN  THE  IVHSTERN  WORLD 


Major  Problem: 

What  institutions  best  ensure  that  }iuran  rir'its  will  be  protected 
and  to  what  extent  should  the  individual  sacrifice  liis  ripjits  for 
tlie  benefit  of  society? 


A.      Value  issue:         To  v;hat  extent  should  r:>an  use  available 

resources  to  ir.nrove  his  standard  of  living? 


Undcrstandinn  th.e  Value  Issues 


1.  V.l-iat  resources  arc  available  to 
raan  in  order  to  ir,:provc  liis 
standard  of  living? 

2.  vrnat  is  the  effect  on  standard 
of  living  when  resources  are 
not  consumed? 

3.  How  does  consumi^tion  of  resources 
affect  man's  environment? 

4.  How  does  this  consumption  affect 
man? 

5.  How  efficiently  does  man  use 
available  natural  resources  in 
improving  his  standard  of  livin",? 


Suggested  Concepts  for  Heveloi^ing 
Value  Issues 

An  operational  definition  of  many  of 
the  follo\:ing  concepts  can  serve  the 
purpose  of  providing  a  context  for 
examining  tlie  issues  in  tliis  unit. 

An  examination  of  these  concepts 
can  provide  a  knowledf^e  base  to 
estab. lisli  w'lat  tl^c  situation  is, 
v;]iy  is  exists,  and  '.."'lat  possii>Ie 
solutions  to  tlie  problem  mirlit  be. 
(The  follo\.in"  list  is  not  all 
inclusive.    Tliere  may  b^e  additional 
concepts  to  he  examined  in  studying  t 
issue. ) 

standard  of  living 

resources  -  luiman  and  natural 

ecology 

conservation 

high  mass  consumption 

exploitation 

production  for  consumption 

waste 

pollution 

interdependence 
geograpln'  -  settlements 
environment 
teclinologv 

<>ross  national  product 
-    exi^orts  -  imports 
trade 
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6.      To  \v]\nt  extent  should  man  continue 
to  use  available  resources? 


depletion 

exi^lorntion 

re  r,  i  on  a  ]  cl  i  s  na  r  i  ty 

caiiital 

traiis:iortat  ion  -  cor,:i;nini  cat  i  on 

education 

cult  of  nro press 

grov;tli  of  industry 

free  entcri'irise 

social  isn; 

landed  aristocracv 


Value  issue:  liov;  should  nan  reet  the  challen'^e  of  clian^c 

created  bv  technolopv? 


Understanding  the  Value  Issues 


Suo posted  Concoi-)ts  for  l.'^cvclo'^inr; 
\'r.lue  Issues 


V,1i  at  t  e  chn 0 1  o  r  i  c a  1  ch  an  r c  s 
lias  r.ian  introduced? 

V.liat  is  tlie  e'^foct  of  tech- 
nolo<ucal  advaiiccncnt  on 
society? 

V.liat  factors  liavc  caused 
technolorical  change? 

h'liy  lias  teciinolory  bccor.c  a 
cliallen^^c  for  nan? 

llov;  successful  is  r.an  in 
adjusting  to  technological 
change? 

'.liat  plans  sliould  iran  n^ahe  for 
copinr^  i.'ith  future  tcclmolocical 
change? 


Tcclirolo.<^ical  Ch.anf^e 
autoration 
i-ass  production 
cy' emetics 

srecial 1 zat i on  arc  division  of 
labour 

scientific  niethods 

Effects 

increased  leisure  tire 
education  and  re-traininp. 

-  need  for  adaptability 
urbanization 

-  affluence 

-  Moln  li ty-social  and  rliysical 
hirli  mass  consun:->t i  on 
nlanncd  obsolescence 
interdependence 

-  dislocation 


To  v;hat  extent  sliould  t!ic  v/ealth  of  a  nation 
be  available  to  all  its  ^Tcople,  and  to  what 
extent  sliould  it  ho  sliarcd  \.'ith  otbicr  nations? 
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Jn  d  c  r  s  t  an  cl  i  n  r^tji   J^j^Jl»  s_s 

1.  Arc  tiicrc  differences  in  the 
Kcalt!i  of  the  people  and 
nations  of  the  ■..'estern  l.'orld? 

2.  V.Tiy  do  sucli  discre])ancies 
exist  within  and  anonr',  the 
people  and  nations  of  the 
V.'cstern  V.'orld? 

3.  To  what  extent  should  a  nation 
be  coiicenied  v.'ith  tlie  welfare 
of  other  nations? 


.Suonestcd  Concents   for  Mcvelopi nr* 
Va  l_ss_u_e^ 

wealth 

rcrional  disparity 
standard  of  livin,'": 
]*)Overty 

foreign  aitl  -  notives 

priorities 

scarcity 

trade 

capital 

control  of  econopiy  by 
minority  frouns 
social  legislation 
resources 

distribution  of  w  ealth 
nationalization 
capital  isr^ 
-    business  organizations 
surpluses 
incentives 
ex^^^loi  tation 

int ernnt i onal  econom  ic  corn:iiTn  t i es 
econnnic  irv^cria  li  sir 
national  self-interest 


Theme  III:  CULTURE  IN  THE  WESTERN  WORLD 


Major  Problem: 

How  should  individuals  and  social  grouns  of  diffcrino  political, 
economic,  social  and  cultural  cj  .victions  adjust  so  as  to 
minimize  conflicts  within  the  '.■estern  I'.'orld? 


A.      Value  issue:  Sliould  ircn  work  to'A'ard  a  common  culture 

or  should  differences  be  encouraned? 

Understanding,  tlie  Value  I.ssj.Jes  Sufpested    Concents  for  Hcvelopi nt^ 

Value  Issues 

An  or^erat  i  onril  definition  of  many  of 
tlie  following  concents  can  serve  the 
puruose  of  rrovidinfi  a  context  for 
examining',  tlie  issues  in  this  unit. 


Understanding^  the  Value  Issues 


Suojrested  Concents   for  Pevelopin". 
Value  Issues 


Does  the  existence  of 

minority  n.rouns  v:it!nn  a  culture 

pose  proMeins  for  the  najority? 

To  v;hat  extent  is  the  assim- 
ilation or  acccri.iodation  of  a 
ninoritv  culture  a  result  of 
society's  attitude  as  coinr>ared 
to  the  minority  j^roup's  r-osition? 

Si;ou]d  ninority  -^rouris  be: 
(a)       assir.ii lated  ,  resultinr: 

in  a  '■■:ielt i n.^T  r.ot"  type 

of  culture? 

(h)      accoraTiiodatcd ,  resultinri 
in  a  ''n^osaic'    type  of 
culture? 


An  examination  of  those  concci-'ts  can 
provide  a  knowlecire  hase  to  esta!)lish 
v.'hat  tlie  situation  is,  v.hy  it  exists, 
and  vhat  i^ossiMe  solutions  to  the 
problen  mirjit  1)0.       [T:^e  follov.inn 
list  is  not  all  inclusive.    Tl^ere  r^ay 
be  additional  conccj^ts  to  be  exantii^ed 
in  studying  t:\e  issue.) 

ninority  crroups  -  cultural,  racial, 

reli .",i^^J^  ,  i^olitical,  econor.ic 

culture 

assimilation 

accor.podat  ion 

cultural  ^^reservation  -  c;ianrc 

interraticn  -  se^reration 

cultural  diffusion 

unity  -  disunity 

co-o]-)erati  on  -  con-^lict 

soci.'il  classes  -  class  structure 

interaction 

ecop.ordc  i  n.der.endonce  vs 
econo!:i  c  :le]^/endcjicc 
spatial  distril.ut ion 
■'prejudice 

-  race 

social  control  and  le:.',al  control 

-  enualitv 


\'alue  issue :  .S-iould  ones  efforts  he  directed  to':ard  material 

v;ant  or  to\.'ard  the  develo'^i-ent  ar.d  ^^reservation 
of  aestlietic,  moral  and  sruritu.-il  needs? 


Und  erst  and  int^.  the  Value  Issues 


Si lojy^e s t j: _r o r, c e ^ ■> t s  for  D c velonin", 
\'aiue  Issues 


1.  Hoes  nan's  quest  for  material 
rain  overs]\ado\v  his  aestlietic, 
spiritual,  and  moral  developm.cnt ' 

2.  Has  advanced  t cclmolo'^x'  c'lanp.ed 
man's  moral  aesth(^tic  and 
S)'>iritual  values? 

3.  Should  moral,  stviritual  and 
acstlietic  values  Keen  pace 
\;ith  tecImolo'M  cal  advances? 


aesthetics,  si^i  ritual  ism  ,  m.orality 
clianp.e  -  1  acl^  of  permanency 
secul ari  zat  ion 

medical  advances  -  druf^.s,  surf^ical 

materi  a  1 i  sm 

affluence 

chanrin<'  influence  of  social 
institutions  (Tamil)',  cliurch  ,  scliool , 
rovernment) 

social  disorder  ~  crime,  racial  tcnsi 
vs . 
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nd  erst  and  in,<:^  the  Value  Issncs  Siin  coasted  Concents  ^or  ncx'cloplnq 

\','iliie  Issues 

clianfinr  r-oral  attitudes 
cultural  la(! 
resT^ect  for  tradition 
chanivinf^  aesthetic  values 
apathy  -  lack  of  involvcrent 
fatalism 
anoinic 


C,      Value  issue:         How  can  t.he 
Unde  rstandi  n  f  j  _th_e_     1  u  e  Is  si  i  c 

1.  \\]\n.t  are  the  problens  resulting 
from  tiie  rrowth  of  lar^^c  urban 
centers? 

2.  In  spite  of  the  iidvanta^^cs  of 
urban  livin.'^,  v.-jy  do  problcnis 
continue  to  exist? 

3.  vrnat  measures  should  be  taken 
to  improve  urban  life? 


ity  of  urban  life  be  i)rp roved? 

Sup.r^ested  Concepts  for  Devcl opine 
Value  Issues 

url)anization 

anonic 

liousin.fT 

community  planninj^ 
crime 

pollution  -  land,  air,  v/atcr 
recreation 
individual  v.'orth. 
mass  man 

consciousness  of  time 

materialism. 

interdependence 

-  core 

Ach^anjtapes 

suburb,  slurb,  exurb 

mej'alonolis 

entertainment 

cultural  amenities 

^^roup  protection 

impersonal  rel ationsliips 

concentration  of  labour,  capital, 

services 

urban -rural  conflicts 

-  congestion 
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MATERIALS  FOR  GRADE  IX  SOCIAL  STUDIES 


One  of  the  major  purposes  for  "piloting"  the  Grade  IX  social 
studies  program  is  to  identify  appropriate  materials  and  references  for 
the  course.      Materials  listed  in  the  attached  bibliography  are  likely 
to  prove  useful.      Teachers  should  feel  free  to  identify  and  use 
other  materials  as  well. 

It  is  strongly  recommend ed  that  materials  for  pilot  classes  be 
purchased  in  limited  quantities. 
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SHLUCTIiD  BIBLIOr.RAPIlY  OP  PRINT  AND  NON-PRINT  RIIFPRPNCHS 


It  Materials 


TITLE 


AUTHOR 


PUBLISHER 


DATE 


PRICE* 


A  CULTURE  AREA  IN 
PERSPECTIVE  SERIES 


Stavrianos         The  Macmillan  Co.  of  1968 
Canada  Ltd. ,  Toronto. 


$1.65 


1.  Latin  America 


2.  Soviet  Union 


Comment :      Current  study  of  the  region  from  four  points: 
Basic  facts,  Politics,  Economics,  Culture. 
Well  illustrated  with  maps,  charts,  and  diagrams 


WORLD  STUDIES 
INQUIRY  SERIES 

1.  Latin  America 


Jamieson , 
Alfred. 


J.M.Dent  §  Sons 
(Canada)  Ltd., 
Don  Mills. 


1969 


$2.20 


Comment:      Inquiry  oriented  soft  cover  source-book.  Examines 
geographic  considerations,  traditions  and  change 
in  Latin  America,  people  and  thoughts,  problems  and 
promises.        Each  selection  contains  a  reading  and 
three  groups  of  questions:    UTiich?    l\1iy?  and  What 
Do  You  Think? 


II.  CULTURAL  REGIONS 
OF  THE  WORLD 
SERIES 

Collier-Macmillan    1965  -  1967  $2.50 
Canada  Ltd.,  Don  Mills. 

1.  Western  Europe 

Taylor 

2.  Latin  America 

Peterson 

3.  Soviet  Union  § 

Morton 

Eastern  Europe 

Comment : 

Each  of  these  books  is  written  with  the  people  of  the 
region  as  the  centre  of  interest,  concentrating  on  how 
they  live,  how  they  are  affected  by  history  and  geography, 
their  political  and  economic  situation,  the  language 
they  speak,  their  education,  their  arts  and  their  hopes 
for  the  future.    Excerpts  from  source  materials,  interviews, 
maps,  pictures,  charts  and  graphs  are  of  value. 

Prices  are  approximations  only  and  are  subject  to  change.  They  are  included 
here  as      rough  guide  lines. 
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TITLE 

LANDS  AND  PEOPLES 
OF  THE  WORLD  SERIES 

1 .  Europe  and  the 
Soviet  Union 

2.  Latin  America 


3.  World  Resources, 
Western  Hemisphere 

4.  World  Resources, 
Eastern  Hemisphere 


AUTHOR 


Glendinning, 
Robert  M. 

Uttley,  M.  § 
Aitchison,  G, 

Save land , 
Robert  N. 

Saveland, 
Robert  N. 


PUBLISHER 
Ginn 


DATE 


1969 


1969 


1966 


1966 


Comment:      Suitable  as  general  references.    Well  illustrated 
with  maps,  charts,  and  pictures.    Contain  review 
questions.     Reading  level  Grade  V^II  -  VIII. 


PRICE 

$3.75 
$3.60 
$4.15 
$4.15 


I. CURRICULUM  RESOURCE 
BOOKS  SERIES 

1 .  The  Landscape  of 
Europe 


McClelland  § 

Stewart  Ltd.,  Toronto 


Popple,  James 


1966 


$2.15 


Comment:      Four  geographic  studies  (case  studies):  Norway,  England, 
Sicily,  The  Soviet  Union. 


^*  Industrialization 
and  Society 


Walsh,  G. 


1969 


$2.10 


Comment 


Renaissance  to 
Revolution 


Documents  describing  the  effects  of  the  agrarian 
and  industrial  revolutions  in  Britain  on  factory 
owners  and  workers;  plus  documents  describing  royal 
commissions  and  legislation  arising  from  poor  working 
conditions. 


Cottingham, 

M.E.  5  Lower,  J. A. 


1968 


$1.10 


Comment:      Parts  1  and  2  of  this  book  include  letters,  articles, 
poems,    stories  and  speeches  which  bring  first  hand 
impressions  of  the  people  and  customs  of  Europe  and 
Asia  from  the  Renaissance  to  the  age  of  Revolutions  in 
the  west.      In  part  3  of  the  book,  selections  drawn  from 
the  revolutionary  era  in  Europe  serve  as  an  introduction 
to  modern  history. 
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TITLE                                  AUTHOR                PUBLISHHR  DATE  PRICH 

TODAY'S  WORLD  IN  Ginn  ^  Co.  Toronto.  $1.90 
FOCUS 

1*  Brazil                         Webb,  Kempton  E.  1964 

2.  The  Soviet  Union         Petrovich,  Michael  B.  1966 

3.  Mexico                         Sanchez,  George  I.  1966 

Comment:      This  series  examines  the  land  the  people  past  and  present, 
economic  growth  and  current  economic  state;  social  and 
political  problems  are  also  examined. 


AREA  STUDIES  IN 
ECONOMIC  PROGRESS 

1 .  Western  Europe 
and  the  Common 


Market 


W.  J.  Gage  Ltd. , 
Scarborough. 


1963 


$1.20 


Comment : 


2.  The  Soviet  Union 


Schwartz,  Harry 


Useful  reference  for  study  of  European  economic 
co-operation. 

Ca]der\.'ood, 
James  D. 


Comment 


3.  Latin  America 


Comment 


A  study  of  Russian  background  (historical) ,  Russia 
Today,  progress  and  problems  and  USSR  -  West  relations 

Madden,  Carl 

A  useful  reference  whm examining  the  economic 
problems  of  Latin  America. 


WORLD  AREAS  TODAY  Babian,  Birns ,  Harcourt ,  Brace  5  $2.50 

SERIES  Burke.  World  Inc.  (Longmans 

Canada  Ltd.,  Don  Mills) 

1.  Latin  America 


Comment : 


Although  emphasis  is  on  the  struggle  for  economic 
development,  main  historical,  sociological  and  political 
trends  are  examined.     Pictures,  charts,  maps  and  tables. 


13 


TITLE 


AUTHOR 


PUBLISHER 


DATE 


PRICE 


A^!ERICAN  EDUCATION 
PUBLICATIONS 

1.  Black  in  America 

2.  Today's  Economics 

3.  Changing  Latin  America 

4.  Our  Polluted  World 

Taking  a  Stand: 
Discussion  Guide 

6.  The  Immigrant's 
Experience 

7.  Negro  Views  of  America 

8.  20th.  Centurv  Russia 


American  Education    1968  -  1970 

Centre,  Columbus, 

Ohio. 


30.^ 


Comment:    These  new  books  employ  an  unusually  strong  motivating 
technique.     Intriguing  case  studies  involve  students 
intellectually  and  emotionally  in  vital  issues  that  have 
persisted  in  our  society  for  centuries.    They  also 
provide  background  material  on  geography,  resources,  and 
current  problems.     Short  case  studies  are  presented  with 
accompanying  value  questions. 


HEATH  SOCIAL  STUDIES  Preston,  Ralph  C.  D.  C.  Heath  ^  Co.  1969  $6.48 
SERIES.  ^  Tottle,  John  C. 

^ •  In  Latin  America 
and  Canada 

Comment:    A  presentation  of  geography,  culture  zones,  political 
divisions  of  Latin  America.    Well  illustrated  with 
pictures,  maps  and  diagrams.    Written  in  simple, 
readable  language. 


[.    WORLD  HISTORY  Massialas  5       Rand  McNally  5  Co.  '       1969  $1.45 

THFiOUGH  INQUIRY  Zevin.  (W.J. Cage  Ltd., 

SERIES  Scarborough). 

1 .  Economic  Organization 

2.  Political  Systems 

^ •         ^nd  His  Environment 
4 .  Cultural  Exchange 


Comment:    Suitable  for  Grades  VII,  VIII  and  IX.     Inquiry  approach. 
Available  with  guides,  filmstrips,  etc. 
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TITLn 


AUTHOR 


PUBLISIiHR 


DATE 


PRICE 


INQUIRY  INTO  CRUCIAL 
AMERICAN"  PROBLEMS 
SERIES 


Durfce 


Prentice  Hall 


1970 


99^ 


1 .  Poverty  in  an  Affluent 
Society 

(Other  titles  in 
this  series  also  available) 

Comment:        Filled  with  descriptive  prose  of  specific 

probleir.s  relating  to  poverty  problems,  worked  in 
such  a  way  as  to  require  the  reader  to  become 
involved. 


TRADITION  .\ND 
CHANGE  IN  BRAZIL 


Ford, 

Richard  B. 


Holt,  Rinehart  § 
Winston. 


1968 


$2.02 


Comment:        An  excellent  source  for  more  capable  students 
An  inquiry-oriented  source-book  about  race 
relations  in  Brazil. 


GRADE  IX  SOCIAL  STUDIES 


^  •     Technology  . and^  Sjdc i etjy; 

A.  f i_]jTis  (to  be  ordered  by  title) 

TK  19hU  Automation     I.^at  It  Is  &  \Iha.t  It  Does 

TK  2340  Automation      The  Ne:ct  Revolution 

TK  2085  Accessible  Arctic 

T    1783  Hovercraft 

TK  2339  The  Futurists 

T    2158  The  Uay  Out  Men 

TK  2/f38  Eagle  Has  Landed  (Apollo  II  landing) 

TK  1985  Vie  Just  Take  It  All  For  Granted  (automated  farming) 

TK  2446  Harvesting  (technology  and  agriculture) 

TK  1514  People  of  the  Rock -Do  Not  Fold,  Spindle,  Staple  or 
Mutilate  (automation  and  trade  unions) 

2'    3 5nim  f i Ims t rips  (to  be  ordered  from  supplier) 

Automation  and  National  IJelfare  (U.S.)      Neiv  York  Tijiies 
New  Jobs  and  Automation  (U.S.)      Mev.'-  York  Times 
The  Next  20  Years  (U.S.)      Nev;  York  Times 
Decade  in  Space      New  York  Times 


II.  Poverty 


T    1957         The  Baymen  (Nev/f oundland)  (also  deals  ^^ath  -.oDi'^ro.^ 
T    2319         Ronnie  (also  deals  x.d.th  ^;elfare) 
T    1182         Jamaica  Problem  (economic  survival) 


III.  Wel^are^Sta^^ 

TK  1841  Svjedish  Life 

T  1631  Denmark  I96O  (co-ops) 

TK  1939  New  Zealand  -  Island  Nation  of  Contrasts 

TK  21i+2  17  I^inutes  Greenland 

,   A.    Fi^^Jj*i£S.  ('i^o  t)e  ordered  from  supplier) 

Everyday  Life  in  New  Zealand  Educational  Productions 

Neij-  Zealand  -  People  and  Cities  {t\io  ethnic  groups)      J.  Haiviy 
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TK  1B33         The  House  of  Man  -  Our  Changing  Environment 
(v;ater  and  air  pollution) 

Order  the  follovdng  by  title 

First  Ilile  Up  (air  pollution) 

The  Shattered  Silence  (noise  pollution) 


Rights  and:^ Jl^A^A^ 

TK  2099         Freedom  to  Speak  racial  and  minority  discrimination) 
T    2334         Civil  Pdghts  -  The  North 

T    1157  ■       Strike  in  Tom  (procedures  and  effects  on  the  community) 


^y^^I?r^^  PI^  Php.  li^st ern. J'Jorld 

These  materials  deal  -with  the  social^  economic  and  cultural  aspects  of 
each  country  or  region.    All  films  lAfill  be  described  in  the  new  AVSB 
catalog  to  be  issued  in  the  summer  of  1970. 


Western  Hemisphere 
A  .    l6im  f  ilm 
-  U.S.A. 


TK 

2053 

'TK 

2054 

TK 

2098 

TK 

2097 

T 

1234 

TK 

2418 

TK 

2049 

Til 

2117 

TK 

2355 

TK 

2120 

TK 

1469 

TK 

1548 

Texas  and  the  Me:jd.can  liar  (economic  and  political 

encroachment) 
Northeast  -  Headquarters  For  A  Nation 
Northeast  -  Gatev^ay  For  A  Nation 
Port  of  New  York 

Life  in  Mediterranean  Lands  (California) 

Interior  Vest  -  The  Land  Nobody  Wanted  (influence  of 

technology  and  communications) 
American  Indians  Today  (culture  in  transition) 
Navajo  Night  Dances  (religious  aspects  of  traditional 

culture ) 

North  /imerican  Regions  -  Central  Lov/lands 
North  American  Regions  -  the  Great  Plains 
The  American  Cowboy  (culture) 
The  Westward  Grov/th  of  Our  Nation  (U.S.A.) 

(Louisiana  Purchase,  Levdi^  and  Clark,  etc.) 


Page 

B»    Filmstra£S  (U.S.A.  cont'd.)  (to  be  ordered  from  supplier) 

Pan-American  Highway  (transport  and  communications)  Ilncyclopedia 
Britarjiica  FiLris 

The  U.S.. A.  and  the  J]conomic  Chall^Jigc  From  Abroad  Nuv;  Vork  Times 

Alaska  -  The  Land  and  Resources  ^icyclopedia  Britannica  Films 

Alaska  -  The  people  and  Their  Uay  of  Life  .Encyclopedia 

Britannica  Films 
Ho;^^  The  V/est  Was  Won  Life 

U.  S.  Northeast  Series  -  Encyclopedia  Britannica  Films 

Headquarters  of  a  Nation 

Grov;th  of  the  Region 

America's  Gate^^^ay 

Its  Decision-Making  Cities 

People  of  the  Region 
Negroes  in  America  (Racial  Discrimination  and  Unrest)  New  York  Times 

C.  Tapes 

105  Tib         Inauguration  of  U.S.  President 


South  America and  Caribbean 

T    1319  The  Amazon  -  People  and  Resources  of  Northern  Brazil 

TK  2171  Argentina  Es  Kuj  Rica  (culture  and  progress) 

T    1639  Brazil  -  People  of  the  Highlands 

TK  2172  Ecuador  -  Land  of  the  Equator 

TK  2113  Cuba  -  the  Land  and  the  People 

T    1122  Central  America  -  GoographjT-  of  the  Americas 

TK  2273  Brasilia  (building  a  new  city  in  the  Jungle) 

TK  2046  Arts  and  Crafts  of  Me^dco  (culture) 

T      991  Adobe  Village  (Mexico)  -  poverty 

A.    Fy4^tS.'^.^2-P_s  ("to  t)e  ordered  from  suppliers) 

South  America  -  Highland  People  of  Boluka  (Poverty)  Encyclopedia 

Britannica  Films 
South  America  -  Land  and  People  of  Brazil  Encyclopedia 

Britannica  Films 

Indians  of  Mexico  Today  (culture)  Enc3rclopedia  Britannica  Films 
Me:d-can  To\m  and  Country  Life  Encyclopedia  Britannica  Films 

Cuba  -  Caribbean  Pov^ler  Keg         Nev7  York  Times 
Peoples  and  Lands  of  the  Carribbean  (Elkens) 

Pirates  J  Privateers  and  Buccaneers 

British  West  Indies 

Central  America's  Mayan  Heritage 

Today's  Descendants  of  the  Mayas 


Page 


The  V/est  Indies  Begin  (Comon  Ground) 

Latin  America  -  the  Quickening  Social  Revolution  (Economic  desparity 

etc)    MoTf  York  '["imcs 
iJest  Indies  Series  (Eye  Gate  Plouse) 

Indian  Cultures  of  the  Americas        (Encyclopedia  Britannica  Films) 
(U .  S  A      iIe:d.co  etc .  ) 

Southland  Central  ^crlca^  and  tjie^J^aj:^ibbjDa^^^ 

South  America  -  Human  Resources  (economic  desparity)    New  York  Times 
Cuba  -  Ten  Years  of  Castro  (economic  independence)    Nev;  York  Times 
Economic  and  Social  Upheaval  in  Brazil  (historical  and  current 

aspects)    Neif  York  Times 
Countries  of  the  Rio  de  La  Plata       Popular  Science  Productions 
Chile 
Peru 

Europe 

li)ram  film 

T    1774         Revolts  and    cforms  in  Europe  (1315-13AG)  (Struggles 

between  landed  nobility  and  reformers) 
TK  2271         European  Comminity  (Common  Market) 


T    2359  U.S.S.R.,  Geography  and  Peoples  -  the  Many  Faces  of  a 
Vast  Land 

T    235s  U.S„S,R»,  Pioneer  Fajnily  of  Bratsk  (Planned  community) 

T    2357  U.S. S  R..,  Family  of  Tashkent 

T    1529  Iron  Curtain  Lands  (European  Soviet  Empire)  (useful 

"  r  but  dated) 

TK  2422  Czechoslovakea  and  Its  People 

TK  1743  Russia  in  Europe 


Brit  ain  and_t h e_  C  oramonwealth 

TK  1744         Britain  -  Searching  for  a  New  Role  (Technology  and 
Trade) 

TK  1640         British  Commonwealth  of  Nations 

TK  1641         The  Commonwealth  (animated  -  evolvement  and  philosophy) 


ConnTLonvr^^^  (Colonialism)  (useful  but  dated) 

T    1291         Por-trait  of  a  Family  (variety  of  peoples  cultures  etc. 
T    1292         Four  Centuries  of  C>OT^ng  Paric;  (Empire  to  Commonwealth) 
T    1293         Crisis  in  Asia  (Independence  of  India^,  Pakirferji  and 
Ceylon) 


,  Cui  It  Hold  Together?     (divergence  among  menibers) 

T  1295 

Invisible  Keystone  (British  lav:  and  crovm) 

T  1297 

Colonialism  -  Orge  or  Angel'' 

T  129S 

They  Called  It  l^Tiite  Man's  Burden  (improvement  in  welfare 

and  living  standaixls  of  members) 

T  1299 

Storm  Clouds  Over  the  Colonies  (establishment  of 

industries) 

T  1300 

Black  and  l.Tiite  in  Southeast  Africa  (racial  problems) 

T  1301 

Road  to  Independence  (training  and  preparing  colonies 

for  independence) 

TK  1C23 

Italy  -  Land  and  People 

TK  1825 

Svitzerland  -  Land  and  People 

T  2029 

Life  in  Norv/ay 

TK  2093 

Greece  -  a  Story  of  Progress 

TK  2/a9 

Danube  Valley  and  Its  People 

Filmstrips  (to  be  ordered  from  supplier) 
Living^  j-P-^p'^^Q^_^py±et^  P^5^^^is.^^.i^^.L-(.2-!^-^"J. 

Housing  and  Home  Life 

Agriculture  in  the  Soviet  Union 

Four  Cities     iloscoiT^  Leningrad^  I{iev^  Tashkent 

Natural  Resources 

Cultural  Life  in  the  So\iet  Union  (McGrav^-Hill) 
Education  in  the  Soviet  Union  (McGraw-Hill) 
Economic  Life  in  the  Soviet  Union  (McGravr-Hill) 
Citizen  of  a  Soviet  Dictatorship  (McGraw-Hill) 

Geography  of  the  Soviet  Union    (J.  Handy) 
The  Development  of  the  Soviet  Union    (J.  Handy) 
Czechoslavakia  in  a  Divided  -Jorld    (Nev/  York  Times) 
Finland  -  Courxt ry  on  a  Tightrope  (Mew  York  Times) 


Britain 

British  Isles  and  Ireland 

Great  Britain  -  Industria].  Country 

Great  Britain  -  the  Land  and  Farming 

Great  Britain  -  London 

Great  Britain  -  Past  and  Present 


British  Isles  Series  (all  aspects  of  Geography 
Mediterranean  Village  in  Northeast  Spain 
Spain  and  Portugal         (Common  Ground) 
Norway       (Common  Ground) 
Denmark    (Common  Ground) 
Introduction  to  Spain    (Common  Ground) 
The  Lapp  (Norway)  (ji-lucational  Productions) 


J.  Handy 


(Common  Ground) 
(Diana  Mylie) 


Pc-ge  7 


iTxipressions  of  Holland  Serie;:  (2  iiL^.i3trij)G )  (rncyclopec-ia  Britannica) 

The  Netherlands     (Coinnon  Ground) 

The  Netherlands     (J  Handy) 

Italy  -  the  Chanf^in^^  oouth    (Common  Ground) 

Svatzerland     (j.  Handy) 


Germany-- 

Seeing  Uest  Germany  (series  of  3  film.strips)  (Coronet) 


Australia^  and.  New  Zealand 

Australia  -  City  Life        *  (j.  Handy) 

Australia  -  Ranching  (j.  Handy) 

Australia  -  Faniijig  &  IIipJ.ng  (j.  Handy) 

Ever^^la^^  Life  in  Nev:  ?  e aland  (  Ed.ucational  Productions 


Tr/ide_^  and_  ^Commerc_e 

The  iUTierica.n  Consumer  (New  York  TjjTies) 

Eui^ope's  Common  ]Iarket,,  U.S.  Trade  (New  York  Times) 

Americanization  of  Eua-ope  (record)  -  economic  independence 
(New  York  Times) 


Generjil 

History  of  Dissent     (U.S  Aj 
Competition  and  Big  Business 
1/e stern  Eu.rope  -      Nev;  Look  • 
(New  York  Times) 


(Nevj  York  Times) 
-  monopoly        (New  York  Times) 
■  Economic  Union  and  NATO 


2-^^¥^\fi-}^  (order  by  title) 
Australia  Now 

Australia  -  Ilore  Than  Kangaroos 
Australia  Now 

New  Zealand  -  Island  Nation  of  Contrasts 

Pllljiistri2s_  (see  .>boV5 

Tapes 

104  T2b        Australia  (Government,  products^  education  and  comparison 
"dth  Canada) 

156  T2b         Australia  and  New  Zealand  (interviews) 

257  Tl  Ilaoris  Revenge  (Religion,  customs  and  superstitions) 
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